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Students learn about citizenship not only in the classroom but also through informal learning. Citizenship education is therefore
more effective if it is supported by a school environment where students are given the opportunity to experience the values and prin-
ciples of the democratic process in action. Universities have introduced some form of regulation to promote student participation in
governance, whether in the form of student councils or student representation on university governing bodies. Besides regulations
and recommendations, it is necessary to launch national training programmes to encourage student and parental involvement in
school / university governance and to strengthen their skills in this area.

The third major part of the agenda focuses on opportunities for young people to pursue their understanding of morality and
citizenship beyond the educational establishment. This is often more difficult and complex for universities, but in principle there
is no reason why each student should not be able to enroll in a number of different learning organisations and projects, with the
university acting as broker and monitor. Developing this kind of opportunity casts the university in a new role, that of the neigh-
bourhood learning centre. While still playing a central role in the provision of learning opportunities, the university itself acts as a
focus for a range of activities and relationships spread across its local communities. Young people should be able to take opportu-
nities for self-organised learning, in small, project-based teams, negotiating, defining and refining their goals, allocating roles and
responsibilities, identifying the people and institutions who can help to accomplish their objectives. This is challenging for univer-
sities, although every educational establishment has a set of relationships and connections with its local communities. Appointing
a member of staff as university-community coordinator can also be an important step. This person takes on a role of brokerage and
liaison, and of giving overall shape and clarity to the range of external relationships that a university has with the outside world.

Practice in European countries reveals the following mainways to promote the involvement of young people in citizenship-
related activities outside school. Firstly, steering documents such as national curricula, as well as other recommendations and
regulations encourage student participation in their local community and in wider society. Secondly, European countries support
educational institutions in providing their pupils and students with opportunities to learn citizenship skills outside school through a
variety of programmes and projects. Working with the local community, discovering and experiencing democratic participation in
society and addressing topical issues such as environmental protection, and cooperation between generations and nations.

Bringing these activities and opportunities together in coherent ways is very difficult. It implies a different kind of coordination
and integration from those which many people in education are used to. Development strategies in universities are contained within
curriculum guidance, programmes of study, individual departments and subjects. Learning morality and citizenship is a different
kind of challenge. It requires some change to the curriculum, but just as important is the way in which opportunities for learning are
distributed across the life of an educational establishment, and extended outwards into the community which surrounds it. Ideals,
culture, ideas, messages and norms which infuse the atmosphere of any organisation, are crucially important. The task is to make
the messages and learning opportunities coherent across these diverse systems and practices, and to synthesise formal and abstract
knowledge with the practical immediate use.

Educational underachievement has become one of the dominant social deeply connected to debates over economic competi-
tiveness problem, family breakdown, the cost of welfare provision and social cohesion at the attainment statistics of the formal
education sector. But it runs deeper than mere levels of the educational failure is strongly linked to underachievement in wider
life: the labour market, relationships and civic engagement. This matters so much, not just for its economic costs, but because it
affects the central route to a more enriched, fulfilling and integrated individuals, and a higher quality of life for all. In the context
of this report, citizenship education refers to the aspects of education at school level intended to prepare students to become active
citizens, by ensuring that they have the necessary knowledge, skills and attitudes to contribute to the development and well-being
of the society in which they live.

So, citizenship education is a broad concept, which encompasses not only teaching and learning in the classroom but also
practical experiences gained through school life and activities in wider society. It encompasses the narrower concept of ‘civic
education’, which is restricted to knowledge and understanding of formal institutions and processes of civic life such as voting in
the elections.
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MODEL OF EDUCATION AND THE CRITICAL PERIOD OF SOCIAL SKILLS DEVELOPMENT

Hasuanvruil npoyec eusnavae ne minoKu cgepy inmeneKmyanvbHoi 61aCHOCMI, ane makosic cgepy ocooucmocmi yuHsi.
Came momy, yixago docaioumu, sAKi ocoducmicni pucu 6i0pi3HAIMb BUNYCKHUKIG WKIN Pi3HUX Moldenell. Busasunoca, wo pis-
HUYsL 8 MOO€l HABYAHHSL HA PIBHI BUNYCKHUKIE NOYAMKOB0T WKOIU 6USHAYAE BIOMIHHE (DYHKYIOHYBAHHS IX 8 00POCIOMY GiYi.
Pesynomamu 3acseiouyroms, wo icHyloms 8i0MiHHOCMI HA PI6HT 8I0NOIOHOCII, MEOPYOCI | CAMOOOCMAMHOCMI.

Knrwouogi cnosa: npoyec naguanus ma 6usyeHHs, albmMepHAMUSHI WKONU, CAMOEPEKMUSHICNb, MEOPHICb.

VYueonuviii npoyecc onpedensiem ne monvko cghepy unmennekmyanbHou coOCMEeHHOCMU, HO makKice chepy TUIHOCMU
yueHuxa. MImMeHHO no3momy, UuHmepecHo Uccied08ams, KaKue TUYHOCHHbIE Yepmbl OMAULAIOM 6bINYCKHUKOS WKOL PASHBIX
mooenei. Okazanoce, 4mo pasHuya 6 Mooenu oOy4eHus. Ha yposHe GblNYCKHUKO8 HAYANIbHOU WKONbL Onpedensien Omiuiu-
menbHoe QYHKYUOHUPOBAHUE UX 8O 83POCIOM 803pacme. Pe3yibmanbvl nOKA3bI6AION, YMo Cyuecmaylom pasiuius 6 ypogHe
COOmMBemcmaus, meopuecmsd u CamooOCmamo4HOCMU.

Kniouesvie cnosa: npoyecc ooyuenust u uzyyenusl, aibmepHamusHble WKoIbl, CAMOIPHEKMUBHOCMb, MEOPUECmEO.
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The teaching process not only determines the sphere of intellectual property, but also the student's personality. Therefore
it is interesting to see which personality traits may be different from graduates of different school model. It turned out that the
differences in learning teaching model at the level of primary school graduates determine different functioning in adulthood.
The results show that there is a difference in the level of conformity, creativity, and self-efficacy.

Key words: Teaching and learning process, alternative school, self-efficacy, creativity.

The school has a special place in the development of human society. First of all, it is an institution that is inevitable on the
way of life. Each student is obligated to attend there for at least 12 years, five days a week. Usually it is the first place of isolation
between parents and their child. For the first time a child is in contact with a non-family social system. The school in comparison
with the family is a separate system. It has a certain formal rules of the organization and different goals and roles played by indi-
vidual members of the school community. Beyond gaining knowledge or academic achievements the student learns there new rules
of social functioning. It constitutes the formation of moral qualities, personality, identity, attitudes and their value system. These
rules are usually unified, which mean that they are solid, homogeneous, universal, unalterable and specific for each type of school.

It seems that the rules of functioning in a certain model of education have a significant impact on students, especially at primary
level. Younger school age (7-12 years old) is a critical period in the child development. During this time, child experience a new
school environment, which consists of the place, time, teachers, peer group, new rules and tasks. Therefore, the children are facing
new challenges. First of all, the student learns how to function in a different social system than the family. Beyond the develop-
ment of cognitive processes, schoolchildren is also developing a sphere of action, emotional sphere, moral reasoning, social skills,
communication skills, a sense of subjectivity and agency (Harwas-Napierata and Trempata, 2001). From the perspective of the
individual, school age is a critical period of development of these areas. Therefore, in school, students have the opportunity to shape
identity and subjective acceptance of the surrounding reality, not only the intellectual development.

Based on the synthesis of existing theory (Ledzinska, Czerniawska, 2011), at this early stage of education basic developmental
achievements in social development and the sphere of action is:

1. the ability to adopt the viewpoint of others,

2. understanding of moral norms,

3. growing importance of the peer group,

4. the development of self-esteem,

5. tendency to compete with their peers.

When children start learning at school, they begin to develop an awareness of action. A school child performs the first serious
and responsible tasks in the new unfamiliar conditions. Their exercise is training the child’s competence. Is a factor of the devel-
opment of self-esteem, empowerment, motivation, development of expression. In this way, the child is preparing for the future
independent struggle with the requirements of contemporary reality (Harwas-Napierata and Trempata 2001).

School success, receiving positive feedback messages or positive public perception of the impact of its actions become a source
of joy, satisfaction, and above all self-esteem of the child. Thus, increasing the sense of agency, perseverance in pursuit of the goal,
resistance to barriers during the actions taken, coping with stress and frustration. It contributes to the training mechanisms and
developing a sense of self-responsibility for their actions. In this period child’s mind receives reality as an environment that can
be changed, transform, understand and control. Moreover, the child receives a picture of himself as someone, who can come to the
desired aims, it can realize themselves and manage in the case of failures. Similarly, if the child receives the negative reception of
their actions, it creates a picture of himself as a person who has little chance of achieving the goal, who is unable to cope with the
difficulties. Thereby self-efficacy is decrease (Seligman, 1997).

During this period, communication skills necessary to work in a social context are growing. Children at this age are able to
act in the field of attention, are able to dialogue, discuss, confirm, deny, initiate or interrup communication. With these elementary
skills it is possible to learn in pairs or team using more and more complex forms of communication. Growth of these skills allows
the child to participate in an increasingly complex tasks (Stefanska-Klar, 1995). This way of learning is relevant and attractive for
school-age children, because they are in period of intense development of social relations with others. During this time, children
form close friendships based on emotional ties. They have strong need for approval by a group of peers, learn to control their be-
haviour in relation to the requirements and expectations of the group. They construct their own standards for functioning of the peer
group, replacing the existing standards related to family members (Filipiak, 2012).

In conclusion, the school age is characterized by an intensive development of not only cognitive processes, but also other areas
of human functioning. Therefore, in educational practice it is necessary to pay attention on it. Learning conditions determines the
development of certain areas of the child’s functioning. Therefore it is important to construct an appropriate development environ-
ment of these functions at school and appropriate communication with students and between students. It can have significant impact
on the development of the child self-image, and thus its function in adulthood (Dembo, 1997).

From this perspective, it is worth examining the learning conditions, which can be determined by the education model. This
model depends on the definition of learning. The first derives from behaviorism and treats learning like a change in patterns of
behaviour and a passive acquisition of knowledge. The second is based on developmental and cognitive psychology and it mean
the knowledge construction process (D. Klus-Stanska, 2002). Different definitions determine the differences in terms of the other
elements of the educational process, such as: curriculum, methods, forms and content of education, the role of the teacher, the role
of student or environmental conditions. In this way emerges a picture of two different models of school. The first is the so-called
traditional school, based on the assumptions of behaviorism and cultural transmission, the other is a school-based progressive con-
structivist assumptions derived from developmental and cognitive psychology (Mietzel, 2002).

In traditional didactic teacher is speaking, students are listening, doing notes and some exercises from the book, in the way
which teacher have presented. Everyone work in the same time, doing the same thing. Didactic in progressive school is based on
constructivism. For this idea the most important assumes is student-centred learning, be active, manipulative learning, learning
from experiences, learning through discussion and cooperation with other student (Klus-Stanska, 2002).

Because of these differences, the world of school may be different. Therefore students experience that different kind of school
will behave differently. They have different way of thinking and perceiving the reality around them. In addition, the effect of the
impact of different educational process may appear in adulthood graduates. Children who were learning in different teaching model
of school has completely different developmental environment. This has strong effect on children developmental. It is consider
to not only academic achievement but also other features. Due to the differences of learning conditions, students from different
«school worlds» in a different way will understand their own «I» in relation to themselves and to the surrounding reality.
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From this perspective, an interesting subject of study is to compare the social functioning adult graduates of different models
of schools. This will determine how much the model determines the attitude of public school student.

For the first time, studies on the impact of the different educational model on the functioning of the students, took place in the
60s of the twentieth century in the United States. Then there were dominated schools based on the assumptions of cognitive-devel-
opmental psychology — so-called progressive schools (open schools). It had begun «Progressive Era Studies», in which scientists
had studied and compared with each other different models of education. The Conclusion of a lot of research on this field which
were synthesis by Harwitz in 1979, is that the significant differences between students from both schools is in the feature such as:

1) curiosity;

2) cooperation;

3) creativity;

4) critical thinking;

5) independence and conformity;

6) democratic conflict resolution;

7) hyperactivity;

8) impulsivity in problem solving;

9) leadership;

10) self-concepts.

Nowadays part of my research also proof this results. It was hypothesized that graduates of various primary school model will
vary in terms of functional areas such as:

1) self-esteem,;

2) social competence;

3) creative attitude, which components are conformism and heuristic or algorithmic behaviour;

4) self-efficacy.

This study took place in 2014 in Poland. Respondents were asked to fill out questionnaires to the data characteristics. They
filled electronic versions of Rosenberg Self Esteem Scale, Social Communication Questionnaire, Creative Behaviour Question-
naire and General Self Efficiency Scale. The study group was 34 adult graduates of traditional primary schools and 27 adult gradu-
ates form Authors Zak Elementary School. The teaching and learning process in second school is based on the assumptions of
constructivism, which I mentioned earlier. The creator and founder of school program is professor Dorota Klus-Stanska.

In order to verify whether there are significant differences in the level of self-esteem, social skills, creative attitude and self-
efficacy between traditional and progressive school graduates I used a T-Test for independent samples. Independent variable is the
type of primary school, which the subjects attended to and the dependent variable is selected area of the investigated on the basis
of individual questionnaires.

Analysis of the results showed no significant differences in the level of self-esteem and social competence. On the other hand
this analysis showed the significant differences in the attitude of creative and general self-efficacy among the two study groups:
traditional primary school graduates and Authors primary school Zak graduate. Detailed description of the statistical results are
presented in the table below (Table 1).

The results of the questionnaire obtained by Authors Primary School Zak graduates and traditional prmary school graTthtiiei
Type of school
ASP Zak Traditional school
M SD M SD t
Self esteem 32,32 5,06 30,43 6,50 0,22
Social skills 104,73 24,24 107,10 27,32 -0,35
creativity 40,47 8,23 35,08 9,84 2,28%
Nonconformity 21,11 431 17,93 5,27 2,53%
Heuristic behaviour 19,36 445 17,15 5,16 1,76*
Self-efficiency 33,30 4,63 31,46 3,85 1,68*

*0<0,05

Study groups differed in the type of primary school they attended. Everyone continued their education at the traditional high
school. Almost everyone finished university. It means that respondents — adults with higher education — about twenty years ago,
were subjected to different learning process for a period of six years, and then continued their education in the same traditional
schools. Different impacts experienced by students in the younger school age had influenced their further development of specific
areas. These differences revealed not only immediately after the completion of stage progressive schooling as proved Horwitz
(1979), but — as presented this study — even in adulthood, after eleven years of traditional schooling. This means that the educational
process of progressive schools at the primary school level can have a significant impact on the development of creativity, heuristic
behaviour, non-conformism and self-efficacy in adult life.

The presented study are evidence of the importance of early childhood education for the development of the individual. Type
of impact of the educational process in elementary school significantly affects the permanent change of their thinking structures in
specific areas. This implies a difference in their future life.

The study also confirms that the younger school age is a critical period of development of some competencies. When a child
starts learning at school, starts to develop in him a heightened awareness. At this time, the child is faced with the first serious and
responsible tasks in a new, unfamiliar environment. The appropriate constructivist learning environment permits the development
of skills and competencies of the child. In this way, the child is preparing for the future independent struggle with the requirements
of contemporary reality. It means that the process of design learning environment affects the functioning in adulthood.

This study can reveal what school assumptions are significant for the development of specific aspects of the subject functioning.
On the one hand this study is the proposal of the evaluation of the school from the perspective of its primary function, which is to
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prepare for life in society. On the other hand it is a proposal on how to explore the power of the driving school, and so the extent to
which the school may determine the operation of its graduates.
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CHHEHU®IKA BAKOPUCTAHHSI IHTEPHET-PECYPCIB
Y IMPOLECI BUBYEHHSI AHIDIIMCBKOI MOBU CTYAEHTAMM HEJIHBICTUYHUX BH3

Y emammi posenamymo moorcausocmi ma cneyughixy enposadsicenns nosux ingopmayiunux mexuonoeii, 3oxkpema In-
mepHeny, ma 6UsHA4eHHA eheKMUSHOCMI 11020 UKOPUCTAHHS 8 NPOYEC] BUEYEHHS AH2NILICLKOI MOSU CIYOeHMAamul HejliHe-
BICMUYHUX YHIGEpCUmMemia; 00caiodceno ocodnueocmi lnmepnem-pecypcis K 3acody iHmezpo6anoe0 HAGUAHHS YUMAHHS,
2060DiHHA, AYOIHO6AHHA, NUCbMA; PO3POONEHO MEeMOOUKY BUKOPUCTIAHHA HOBUX IHHOPMAYITHUX MEXHON02I 6 NOEOHAHHI 3
MPAOUYITHUMU MEMOOAMU HAGUAHHSL.

Knrwouosi crnosa: inopmayitini mexnonoeii; iHHoeayiiiHi i mpaouyitini Mmemoou HasyarHs, [nmeprnem-pecypcu; HaguuKu
uumanHs, ayoilo8anis, 2080PiHHA i NUCLMA.

B cmamve paccmampusaromes 603mMoACHOCU U CREYUPUKA BHEOPEHUS 8 YUEOHbII NPOYECC HOBLIX UHPOPMAYUOHHBIX
mextnonoeuti, ¢ uacmuocmu Mnmepnema, a maxoice onpeoeienue dhhexmusHocmu e20 UCnoIb308aHUs. 8 NPoYecce u3yeHus
AH2TIUTICKO20 A3LIKA CMYOEHMAMU HENUHSBUCIUYECKUX YHUBEPCUMEMO8; ucciedosansl ocobennocmu Internet-pecypcos kax
cnocoba unmezpupos8ano2o 00yueHUs YmeHulo, ayouposanuio, pa2o8oPHOU peyu, RUCbMY, pa3padomana MemoouKda Ucnoib-
308AHUA HOBUX UHDOPMAYUOHHBIX MEXHOIOUT 8 COUEMAHUU ¢ MPAOUYUOHHLIMU MEMOOAMU 0OYYEHUSL.

Kniouesvie cnosa: unghopmayuonnvlie mexnonocuu, UHHOBAYUOHHbLE U MPAOUYUOHHBIE Memodbl; Mumepnem-pecypcol;
HABIKU YMeHUs, ayOUpOBaAHUs, pac0GOPHOU peyl, NUCbMA.

A research purpose consists in finding out of specific of introduction of such innovative technology as Internet and deter-
mination of efficiency of its use in the process of study of English by the students of the non-linguistic university.

This purpose determines rising of the following tasks: to define possibilities and specific of the use of Internet in an edu-
cational process; to explore efficiency of its application in the process of study of English, to develop the method of the use of
such new technology in combination with the traditional methods of teaching foreign language.

Realization of the new information technologies in the process of teaching is connected with the expansion of the range of
training activities which leads to qualitative changes didactical requirements to ways of teaching.

The use of the Internet-resources at the English lessons solves a number of pedagogical purposes: to form abilities and
to skills to read, to improve writing skills of students; to replenish their vocabulary, and to form a strong motivation to learn
English. While working with the Internet a teacher must offer tasks aimed at developing the ability to search for information,
helping them to understand the information and communicate the foreign language.

In this article the author emphasize that the implementation of innovative technologies to the process of studying does
not preclude traditional methods of teaching and is harmoniously combined with it. But using the computer not only improves
education but also promotes the growth of the informational culture of students, because it enables students to find informa-
tion, makes lessons more interesting, and extraordinary, making studying into an interactive form.

Key words: information technology; innovative and traditional methods; Internet-resources, reading, listening, speaking
and writing skills.

IMocTanoBka nmpodsaemu. Po3surok Hayku B YKpaiHi, ii BUXiJ| Ha €BPONICHCHKUI PiBEHb HEMOXKIINBHI O€3 ITiIBUIICHHS YBaru
JI0 BUKJIQJIAaHHS iIHO3€MHHX MOB, BOJIOAIHHS OZTHI€IO 3 SIKMX € HEOAMIHHIM KpHTepieM iHTerpamii Ykpainu B €Bporneiicbke Ta CBiTO-
BE€ CIiBTOBAapUCTBO. Ha TemepimHboMy eTari po3BUTKY CYCHIIBCTBA MEPE BUKIAAAYeM CTOITh 3aBJAHHS 3alliKaBUTH CTYJCHTIB
HaBYaHHSM, BUKOPUCTOBYIOYH Ha 3aHATTSX Ti GOPMHU, METOAM 1 TEXHOJIOT1I, sIKi X npuBabmo0Th. TOMy CydacHa cucTeMa OCBITH
BCE aKTHBHIIIE BUKOPUCTOBYE iH(POPMAIIiiHI TEXHOIIOTIT I KOMIT FOTEpHI TeleKoMyHiKkaiii. «JIekmiifHo-cemiHapchka Gopma Ha-
BYaHHs, — cTBepxye JI. I1. BragimipoBa, — 1aBHO BTpaTHiIa CBOIO e(heKTHBHICTh — MPAKTHKa JOBENA, 1o Maiixe 50% HaB4anbHO-
ro yacy BTpadaeTbcsi» [3, c. 23]. Lle 3ymoBiieHO THM, 1110 00csiry iHdopMatii pocTyTs i, sIK IIOKa3ye MpakTHKa, TPAIULiiHI criocoou
11 mepenadi, 30epiranHs it 00poOKH CTAIOTh Hee(PEKTUBHIMHU.

CTyIneHTH TIOBUHHI OYTH TOTOB1 BUKOPUCTATH MOBY Ul PealbHOI KOMYHIKAIi] 1032 3aHATTSAMH, HAIPUKJIA, i Yyac BiABiA-
yBaHHsI KpaiHH IOCIiKYBaHOI MOBH, I1iJ] 4ac NPpUHOMY IHO3EMHHX T'OCTEH, Y JIUCTYyBaHHI 200 OOMIHI ITOBIJOMIICHHSIMH, PE3YJib-
TaTaMH 3aBJaHb 1 T.II. 3 IPY3IMH B KpaiHi, MOBY SIKOi BUBYAIOTh. [IpH IIbOMY TepMiH KOMYHIKAmMuHicmb He TTIOBUHEH PO3YMITUCS
nparMatuyHo. He MoxkHa He noroantucs 3 1. JI. BiM, 1110 KOMYHIKQTUBHICTb «HE 3BOANTHCS TLIBKH 10 BCTAHOBIICHHS COLIATbHUX
KOHTAKTIB, JI0 OBOJIOJIHHS TYPUCTUYHOIO MOBOIO. Lle 3ayueHHs] 0COOUCTOCTI 0 AyXOBHUX LIHHOCTEW IHIIUX KyJBTYp — 4epes
0COOHUCTE CITIIKYBaHHS i uepe3 uuTanus» [1; 7].
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